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Reclaiming Time for Reading & Writing

Our school days in Berkeley are packed with
wonderful things from universal breakfast in the
mornings to music, gardening, art, PE, dance, and
cooking during the day... winding up with enriching
after school programs for many students. We
continue to ensure that math, reading, writing,
science and social studies are the fiber and
substance of each day. We are fortunate to work in
a district that seeks to educate the whole child, and
yet we struggle to try to make it all fit, to sort out
our priorities. This second edition of Literacy
Connections is devoted to coming to terms with
how much time is needed for literacy development
and looking at the time we have to do it. The main
article of this issue is based on chapter two of
Richard Allington’s book, Designing Research
Based Reading Programs: What Really Works for
Struggling Readers. There is also a review of
Nancy Atwell’s new book on the reading workshop,
calculations of minutes we have available each day
to teach, some specific teacher attempts to make
the best of the available time and a reflection on the
importance of summer reading. We hope you find
these and other entries in the newsletter thought-
provoking and inspirineg.

Key Literacy Assessment Dates:

10/23: Literacy assessment scan forms due
to coach

10/27: Report cards due

10/27: Writing genre choice

1/5: Begin winter writing genre
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How Much Time Should Kids Be Reading?

After thirty years of researching reading and
visiting the highest performing classrooms
across the country, Richard Allington states:
“Reading practice- just reading- is a powerful
contributor to the development of accurate,
fluent, high-comprehension reading. If I were
required to select a single aspect of the
instructional environment to change, my first
choice would be creating a schedule that
supported dramatically increased quantities of
reading during the school day.” ( p. 35)
Allington supports this claim by citing a wide
range of studies, but the common sense study of
John Guthrie showed that increasing practice is
associated with increased expertise across a
variety of human proficiencies.

Guthrie notes that world-class concert cellists, or
chess players, or ballerinas practice far more
than less skilled individuals. Experts practice
twenty-five hours a week compared to the less
skilled participants who practiced for only five
hours a week- a 500 percent difference.
Research shows that our more proficient fourth-
grade readers engage in reading at least two and
one-half hours a day of reading, whereas our
poorest readers read for less than a half hour a
day- a 500 percent difference. If you want to get
good at anything -- needle point, surfing,
cooking or reading -- you need to spend lots of
time doing it!

Clearly, we must organize our instructional
approach so that we are creating conditions in
which lots of reading is happening outside of
class.

We must also consider the amount of reading
happening inside our classes. Here is what
Allingtion and his colleagues noticed when they
observed what typically occurred in low and high
performing classrooms during an hour of reading
instruction:

The more effective teachers routinely had
children reading for forty to forty-five minutes of
each hour allocated to reading instruction.
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In the less effective teachers’ classrooms the time
allocated was the same, but the time spent reading was
typically quite different. These teachers often spent
fifteen to twenty minutes preparing children to read, and
for twenty to twenty-five minutes after reading had the
children engaged in a variety of follow-up activities,
including responding to questions, completing workbook
pages, reviewing the story, checking on vocabulary, and
so on. Thus, in the less effective classrooms children
typically read for only fifteen to twenty minutes of each
hour of time allocated to reading lessons and in some
classrooms kids read even less. I observed similar
disparities during social studies and science lessons,
especially in the upper grades. More effective teachers
simply had students reading two or three times as
much material in these content areas than the less
effective teachers. (p. 45)

How Much Time Should Kids be Reading Each Day?

After acknowledging that time spent reading can shift
over time across the grades, Allington states:

“I would suggest that one and one half hours of daily
in-school reading would seem to be a minimum goal.
This would also seem to represent a substantial increase
for many kids in most schools. However, my ninety-
minute recommendation is for time spent actually
reading. Many schools allocate ninety minutes of
reading instruction but much of that allocated time is
not available for actual reading as other activities
typically occupy large chunks of the allocated lesson
time.”

When you combine this with the study above on reading
outside the classroom, it becomes clear that we should
tack on an additional 20-40 minutes each day for reading
at home. This home reading expectation must taken
quite seriously. Consider these words from Nancy
Atwell’s new book, The Reading Zone:

I am not hoping frequent, voluminous reading will
happen. I am using everything I know about books and
every system I can invent to make sure it does, starting
with students’ free choice of great stories and ending
with homework letters and parent conferences when a
child is having a hard time developing the reading habit
and taking the (reading) zone home. (p. 25)



Effects of reading time outside of school for proficient and poor readers in

terms of words read and standardized test scores:

Achievement Minutes of Reading
. Words per Year
Percentile per Day
goth 40.4 2,357,000
50th 12.9 601,000
10th 1.6 51,000

Where Can I Find the Time?

From observations of schools around the nation, Allington and his colleagues often saw the
school day start with lining up, going to cubbies, taking attendance, collecting homework, and
other such activities so that “students have sat for twenty minutes of non-instructional activity-
often more time than they will spend actually reading during the remainder of the day.”
Looking hard at how we start the day, the transitions to and from recess, lunch, art, gardening,
music, assemblies and end of day routines could glean big chunks of time for more reading. If
school starts at 9:00 the goal should be for a hundred percent of the students to be productively
engaged in academic work by 9:02; if the day ends at 3:00, students should be working until
2:58. Transitions to and from recess or preparation times should be equally snappy, as should
transitions from one activity to the next inside of the classroom. Organization of materials also
can save some time. (p. 48)

Organization of Materials Saves Time

This year I changed my organizational system in my first
grade classroom. I'm an organized person by nature and in
prior years I had separate labeled spaces for writing
materials, independent reading books, white boards, white-
board markers and erasers, etc. Each activity that required a
material also required time to pass them out and put them
away!

This year, as a result of the first grade summer
training I did over the summer, I have a tub on each child’s
desk. Inside the tub are their independent reading books,
white boards, erasers, white-board marker, writing journal
and pens. The transition time between, say, independent
reading and spelling or writing and read aloud has been cut
from minutes to seconds, providing more minutes for
reading!

Kathleen Richerson, 15t grade, Malcolm X

Another place to look to increase the volume of reading is inside your literacy block and content

blocks. Beyond Kindergarten and the first half of first grade, are students reading when you are
working with literature groups? Are your students reading the recommended 40-45 minutes of
every hour devoted to reading? Also look at how you are teaching your content areas. Can your
approach be reconsidered so that students are could be spending five or 10 minutes more each hour

reading?
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Guiding Questions For Increasing
Reading Time

Has your school established
standards for reading volume?
Allington suggests a minimum of 90
minutes of reading during the school day.
As you calculate the time spent reading
each day, remember to count guided
reading and literature circles, self-selected
reading, shared reading, and reading in
the content areas...anything that is actual
reading.
How will you find more time for
more reading and writing?
Consider the actual time we have each day
for instruction. A good place to start is to
look at Neil Smith’s calculations of
teaching time and allocation for your
grade.

Are all students reading at home?
Don’t leave this to chance. The students
who are not reading at home are falling
behind the emergent expert readers who
do. Do you have a system in place to
ensure at least 30 minutes are spent
reading at home or in after school
programs? (The amount of time will vary
across the grades.) Remember Nancy’s
passion on this subject above.

Are the interventions for your low

readers designed to massively
increase the time spent reading just
right’ books of interest?
Not only do the lowest readers read a
meager two minutes outside of school on
average, they also find ways to not read in
class or when they leave the class for
additional help. Each school site must go
out of their way to find books that are of
interest and on the right reading level, and
make lots of room for the most at-risk
readers to read, read, read!
Do the low readers in the upper
grades have a delayed Bear profile?
If they do, make sure that you add
appropriate level word study work and
point out how to use the highlighted
orthographic knowledge in reading their
just right texts.
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Summer Reading

An exciting literacy program emerged this summer
when district’s Extended Day Care (EDC) staff and
some of the district’s literacy specialists joined
together to design and implement a summer
professional development and student success
project. The design of this project was inspired by
Fay H. Shin’s book, Summer Reading: Program
and Evidence.

The EDC summer reading program grew out
of district discussion regarding the research on the
role of summer break as it affects the achievement
gap. Four facts that emerge from Fay’s review of
the literature are:

* Poor children lose reading abilities over the
summer. The summer reading loss is a
significant factor in the growing
achievement gap.

* Poor children have far less access to books at
home, in their classroom and to their local
libraries and bookstores.

* Most reluctant readers have very little access
to interesting books.

According to the research Fay presents, effective
summer reading programs need to meet at least
four conditions:

1. Access to plenty of interesting/readable
books. These books need to be organized for
easy use.

2. Children must have a choice in their reading.
Some children also need guidance so that
the books they choose are easily readable
and of interest.

3. Quiet time where everyone is reading. It
seems to take about a week for most of the
kids to get into the routine.

4. Adults who love books and can help create a
sustained interest in books.

(continued on page 8)



Here are the recommendations for K, based on 260 daily instructional minutes with no
allowance for passing times. The first three subjects should be taught daily. The remainder are
daily averages of weekly minutes.

60 ELA

30 ELD and other ELA interventions

50 math, including interventions

20 PE (or 100 minutes per week)

20 science (or 100 minutes per week)

20 social studies (or 100 minutes per week)

30 art, music, drama (or 150 minutes per week)

30 garden, kitchen, nutrition, health, UB (1 X 45 and 1 x 30 each week plus 15 daily)

Here are the recommendations for grades 1-2-3, based on 285
daily instructional minutes, with no allowance for passing times.

InStFHCt.lOnal There is no flexibility with these subjects:
Guldehne S 120 ELA (with 45 for writing and 75 for reading, including reading in
the content)
30 ELD

60 math

Nell Smlth 20 PE

There is some flexibility with these times:

18 science, social studies (3 x 30 per week, averaged)

15 art, music, drama (1 x 45 and 1 x 30 each week, averaged -- a 45
minute music period for grade 3 is included as release)

22 garden, kitchen, nutrition, health, UB (1 x 50 each week & 12 daily)

Here is a proposal for grades 4-5, based on the average day of 305 instructional minutes, with
no allowance for passing time or transitions. (Note that there are 315 minutes on MTTF and 265
minutes on Wednesday.)

There is no flexibility with these subjects:

90 ELA

30 ELD

60 math

27 science (3 x 45 per week, averaged, with at least two periods included in release time)
18 music (2 x 45 per week, averaged, included in release time)

20 PE (2 x 50 per week, averaged)

These are recommendations, but there is some flexibility among the categories:
27 social studies (3 x 45 per week, averaged)

9 art/drama (1 x 45 per week, averaged)

24 garden/kitchen/nutrition/health/UB

During GLAD training, it was noted that incorporating the teaching of language arts standards into
the science and social studies curriculum is the only way to address all that is required. It should
also be noted that certain other necessary topics will need to be included in the subject areas listed
above.
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Nanci Atwell’s new book The Reading Zone: How to help
NANCIE ATWELL kids become skilled, passionate, habitual, critical readers
ne =B @@ I= advocates an approach to K-8 reading instruction that
i o P L P I

helps children learn to experience complete absorption in
a book, the feeling of being so caught up in a story that
everything else fades away. Students find this “zone,” as
one of Atwell’s students dubs it, through “frequent,
voluminous, happy experiences with books,”(p.18) and
Atwell believes that our job as teachers is to provide those
experiences.

The methods of instruction Atwell proposes are
simple. Make sure every classroom has an extensive
classroom library matched to the interests and reading

FPOW TO HELE RILS SSCOME ShELsD .
PASSICINATE. HABITUAL CHITICAL REAGERS levels of the students in the class, and that teachers know

FORTORD BY SHELLIY paairiwrnt

oo niienddaks the books well enough to be able to give frequent

booktalks and match readers with books. Then, allow

students to choose their own books and provide them lots
| of quiet time to read in class and at home, every day.

ggﬁg;i‘ig;gﬁ; ga}sflg?o a Finally, ask children to write and talk with their teacher

reading zone: and each other about the books they are reading

(recommendations, booktalks, dialogue journals,

1. Booktalks and mini-lessons (cited | conferences, etc.)

by 88% of respondents)

Here are the top three strategies

Thought-provoking, inspiring, and at times challenging,

2. A big, diverse classroom library Atwell’s book calls on us to re-think the purposes and
with regular new additions (74%) methods of our reading instruction. The enjoyment of

good books, according to Atwell, should take center stage

3. Quiet, daily, in-class time to read in our classrooms.

(73%)

Jen Corn, 4th grade teacher and literacy coach, LeConte

Time for Breakfast and Reading

After I complained about how much time
I was wasting during Universal Breakfast,
literacy coach Gretchen Biehl gave me the
fabulous idea of setting a timer. Now my first
graders walk into class, unpack, help
themselves to breakfast (I save the juice for
recess,) and start reading their independent
reading books. Meanwhile I set the timer for 10
minutes. When the timer rings, the kids throw
away trash or save leftovers in their backpacks
and we get on with our day. It's a little rough
this time of year -- but by October, unpacking,
breakfast, and clean up are much smoother and
only take fifteen minutes.

Lori Barnes
15t grade, Emerson
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Universal Breakfast Buffet

This year we are eating Universal Breakfast
buffet style. While the kids are putting their
backpacks and things away, I take
everything out of the bag except the milk or
juice and put it on a big empty table. After
10 minutes of language study, the first thing
we do when the kids come in the door, I
announce what is for breakfast and give the
signal for children to get in line and pick up
their breakfast. It usually takes less than a
minute for everybody to be back at their
seats eating! While they eat, I do
housekeeping: attendance, lunch count,
review homework, etc. About eight minutes
later, a monitor comes around to collect the
garbage. This ten-minute-buffet routine is a
big improvement on my table monitor-
passing-out routine from last year. The kids
are happily fed, my housekeeping is done
and we have an extra 7 to 10 minutes a day

to read!
Matilde Merello
37 Grade Rosa Parks

The Library Shelf

Are you reaching for those Calkins’ mentor
texts, only to find that they are out of print?
Wondering what other comparable titles are
out there? Or perhaps just looking for a great
classroom read-aloud? Your Library Media
Tech can help. School site librarians know
their library collections inside and out, and
are experts in finding books that appeal to a
range of readers. In addition, our library staff
across the district is working together to find
more current titles that also align with
Calkins.

You can search for library books and
electronic resources from your school library's
website 24 hours a day. Go to
www.berkeley.net/school-libraries and then
select your school's online catalogue.

Becca Todd, District Librarian
Claire Scott, Emerson Librarian

BUSD Literacy
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Wiki Mania!

Literacy coaches and teachers have a fabulous new
literacy resource: it’s an easy-to-edit, collaborative web
page called a wiki. We want you to check it out and help
make it better!

Point your web browser to http://busdliteracy.pbwiki.com to see

v' instructional videos from the Summer 2008 model classrooms
v lists of books that support the writing prompt

v' poems to support spelling strategies

v' rubrics, lesson plans, and much more!

Anyone in the BUSD literacy community is welcome to add to the website. If you would like to
contribute poems, mentor text suggestions or anything else, please send a quick BeMail to Claire
Scott, Tom Prince, Jamie Carlson, Lori Barnes, or Becca Todd. We will add you immediately.

If you're already set up as a wiki writer, there are four easy steps for making changes:

1. Find the page you want to edit.
2. Click “Edit”

3. Type your changes.

4. Click Save.

We look forward to seeing your contributions!
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(Summer Reading, continued from page 4)

Tina Kelley (EDC, MX) and Molly Fraker
(BPEF) reading to first graders during the
summer reading program.

Following these recommendations, Tom Prince, BUSD’s Literacy Coach, and Louise Rosenkrantz, TSA
in Early Literacy, designed a program that served EDC first graders in a model classroom program and
all EDC students in a structured summer reading program.

The model classroom program brought together EDC first grade students with BUSD first grade
classroom teachers Kathleen Richerson (Malcolm X) and Lori Barnes (Emerson) for a week of
intensive literacy instruction. While the classes were being taught the students were surrounded by
EDC teachers, first grade classroom teachers and site literacy coaches, who observed the teaching and
did follow up teaching with individual students. Debriefing discussions were led by Tom Prince,
Jamie Carlson (Emerson) and Gretchen Biehl (Rosa Parks). Following each class meeting, intense
planning occurred for the following day. One of the highlights of the plan was that school teams of a
first grade classroom teacher, an EDC teacher, and a site literacy coach were able to plan together and
then work together with students from the team’s school.

Following the intensive training week the EDC teachers and literacy coaches brought parts of the
model to every summer classroom. With the support of district librarian Becca Todd and the
cooperation of site librarians Pat Smith (Malcolm X) and Deborah Howe (Rosa Parks), site library
space and selected books were available to the summer program. All students participated in a daily
interactive read aloud and sustained reading time throughout the summer. EDC teachers and literacy
coaches continued to monitor student reading and use teaching strategies to maintain student success.
At the end of the program, thanks to generous support from the Berkeley Public Education
Foundation, students were able to take home many of the books they had been reading over the
summer.

As the school year begins the EDC summer school students are returning with a summer experience of
reading success, and our school day and after-school teachers are returning with a new sense of
partnership.

Louise Rosenkrantz

Literacy Connections is a newsletter of literacy resources for employees of the Berkeley Unified School
District. Questions, comments, or suggestions of what you'd like to see in our next issue? Email Tom Prince at
tom prince@berkeley.k12.ca.us or Claire Scott, Editor, at claire_scott@berkeley.k12.ca.us.
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